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Executive Summary 

A large and growing body of research has shown definitively that social and emotional 

competencies contribute to improved academic and personal outcomes. Wheatland-Chili Central 

School District (WCCSD) is aware of the research behind and national interest in SEL and has 

made a commitment to implementing SEL district-wide. WCCSD sees district-wide SEL as an 

important strategy for addressing the needs of the entire student population as well as those with 

greater needs. To that end, in the winter and spring of 2017 with funding from the Greater 

Rochester Health Foundation, the district partnered with the SEL Center at Children’s Institute to 

conduct a comprehensive SEL needs assessment and planning process. This summary contains 

the study’s primary conclusions and recommendations. A full report detailing our findings 

follows. 

Conclusions 

 The cohesiveness and sense of community at both schools are strengths to build upon. 

For the most part, staff members feel the administration is on the right track and feel 

supported by their colleagues. That sense of community among staff is a big asset that can 

support the district’s goals. 

 Students are generally happy. The student focus groups, while only a sample, did not 

reveal the wide-spread discontent that some staff fear. Rather, they spoke of a generally 

happy student body that experiences the typical conflicts of students everywhere. Although 

the problems are very real, it is important to hear that students may not be suffering as much 

as staff members fear. 

 There is not a clear understanding of or vision for SEL. Understanding of SEL varied 

across respondents. For the most part, staff (especially support staff) tended to focus on the 

more difficult students or those with behavior problems and saw SEL as an opportunity to 

manage those children. Administration and the mental health staff were more clear about 

their understanding of SEL as a school-wide strategy to help children develop key skills..   

 Current strategies are promising but need to be implemented more consistently. The 

district has a variety of approaches in place that have some traction and history and should be 

built upon rather than abandoned.  The Wildcat Ways and the Olweus Bullying program have 

support from some, but were criticized by others.  The main concern staff expressed was lack 

of consistency and difficulty with implementing the programs at the high school level. Rather 

than reduce or eliminate these programs, it appears there would be support for applying them 

more consistently while increasing buy-in and consistency.  

 Differing philosophies about discipline is affecting the school climate. In general, the 

challenging behaviors at the elementary level have taken a toll on staff morale. There are 

clearly two camps of staff – those who feel discipline should be more focused on consistent 

consequences and zero tolerance policies and those who agree with a more adaptive approach 

based on individual student needs. Those in the former category seemed to blame most of the 

challenges at the school on this inconsistency and may not be able to move forward with an 

approach to SEL until their concerns have been addressed.  

 Staff are eager for more training and knowledge but may need alternative approaches 

to getting it. Staff indicated a feeling of not knowing what to do or how to handle 



 

 

SEL Needs Assessment | June 2017 | Page ii 

 ©2017 CHILDREN’S INSTITUTE INC., 274 N. GOODMAN STREET, SUITE D103, ROCHESTER, NY 14607 | ALL RIGHTS RESERVED 

challenging behavior among some of the “new” students who have entered the district in 

recent years. They were eager to have more training or better understand what steps to take.  

Most preferred coaching, consultation, and hands-on professional development.  

 Staff members need clear and consistent communication about importance of SEL. 

Generally, there were concerns about communication among the district. Staff indicated that 

they may be open to school-wide SEL as an approach if they a) are given permission to take 

the time to do the work in their classrooms; and b) it was embraced district-wide as a priority 

and not as an add-on. 

 

Recommendations 

 Create a district-wide SEL team with elementary school and middle/high school 

subgroups. In order for SEL to be embraced by all members of the school community, a 

representative group must be involved in creating the vision, identifying strategies and 

curriculum, planning the roll out, and sharing information with staff. This group should 

include all key stakeholder groups in the district. It is essential that this group include both 

“naysayers” and “champions”, particularly those with high levels of influence over their 

peers. 

 Develop a shared vision for district-wide SEL.  Because there was no clear definition of 

and vision for SEL in the district, it will be important for the SEL team to engage in a 

visioning process.  This will help to ensure that all aspects of the work are aligned and 

coordinated to serve common goals. A common vision may also help to address staff 

concerns about consistency and communication.   

 Focus on adults first. Although it may seem counterintuitive, when the challenges are with 

students, focusing on the adults in the school community first may ultimately make efforts to 

improve supports for students more effective.  Staff expressed feelings of frustration, fatigue, 

burnout, and lack of support. We recommend the district think about ways to help staff feel 

more supported. In addition to staff support, we recommend putting a training plan into place 

for adults at all levels to address social-emotional learning’s definition, importance, practices, 

integration into classroom and school environments, and impact. Another round of training 

and consultation may need to focus on how teachers can incorporate universal SEL strategies 

into their classrooms.  

 Re-visit the district Code of Conduct. This strategy is already in the works and is a critical 

component to moving forward with SEL.  Rather than seeing it as a separate initiative, 

consider having the SEL team engage in the review and make sure that the district’s vision 

for social emotional learning is a central feature of the revised code.   

 Create a tiered menu of strategies that support the SEL vision and roll them out over 3 

years.  Because there are many activities and strategies in place already, we recommend that 

the SEL team explore existing programs and strategies, consider new ones, and place all 

strategies into a tiered menu of supports that align with the SEL vision.  In this way, 

strategies can become more intentional and each staff member can have a better 

understanding of their role in supporting social and emotional development.  
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Introduction  

 

Background 

In recent years, there has been a growing recognition that: 1) social and emotional health is 

important for life success; and 2) incorporating social and emotional learning (SEL) into PK-12 

education is an important strategy for promoting the development of social and emotional 

competencies. The movement to implement SEL and related frameworks in K-12 education has 

been around for at least two decades, but several contributing factors have brought SEL to the 

forefront in recent years.  

First, a large body of research has shown definitively that social and emotional competencies 

contribute to improved academic and personal outcomes (Durlak, Weissberg, Dymnicki, Taylor, 

& Schellinger, 2011; Farrington et al., 2012; Hawkins, Kosterman, Catalano, Hill, & Abbott, 

2008; Weissberg, Durlak, Domitrovich & Gullotta, 2015).  More specifically, researchers have 

found significant relationships between children’s social and emotional skills in kindergarten, as 

assessed by teachers, and their outcomes 13-19 years later.  Those with early prosocial skills 

were more likely to graduate from high school on time, complete a college degree, and get and 

keep full time employment. They were less likely to receive public assistance, be involved with 

the police, abuse alcohol, and be on medication for emotional or behavioral issues through high 

school (Jones, Greenberg & Crowley, 2015). A second factor is a clear directive from the 

workforce that social and emotional competencies and 21st century skills are important to career 

attainment and success. Finally, schools are expressing a growing concern about the needs of 

their students, particularly those who are experiencing trauma or adverse childhood experiences 

(ACEs) and need additional support to be successful. Research shows that focusing on school-

wide prevention can help limit the number of students in need of more targeted and intensive 

supports. 

Perhaps because of these contributing factors, policy changes have begun to influence the work 

of schools as well.  Most notably, the Every Student Succeeds Act (ESSA), signed into law in 

2015, includes language that aligns with SEL. For example, there are sections in ESSA that 

require states to focus on educating the whole child and to identify additional non-academic 

measures for accountability purposes to demonstrate that educators are supporting school quality 

and student engagement. As a result, the United States Department of Education is now offering 

a free survey of school climate (ED SCLS) which offers school level reports to use for both 

continuous improvement and reporting. Many states agreed to pilot that survey in 2016-17, 

including New York State.  In addition, states are increasingly adopting SEL standards to 

complement their existing academic content standards and enacting supports for systemic 

implementation of SEL (Blad, 2016; CASELa, 2016). In fact, New York State is in the process 

of revising its SEL benchmarks and creating guidance documents to help schools and districts 

with implementation. All of this signals a growing state and federal commitment to social and 

emotional learning as the chosen process for promoting key skills and social and emotional 

health in schools.  

Research points to the importance of systemic implementation of SEL that provides targeted 

supports within the context of a larger school- and district-wide effort. That is, SEL efforts are 

most effective when schools and districts combine efforts aimed both at individual students and 

the school climate as a whole.  Because children learn in context, when efforts are systemic – for 
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example, there is a school climate that supports and addresses social and emotional learning 

through policy changes, common themes, school-wide activities, and common language and 

values – the social and emotional outcomes are greater (Elias et al., 2008). In addition to 

focusing on climate, schools that do this work well provide: 1) explicit instruction in social and 

emotional skill development; 2) embed and integrate practices that support social and emotional 

skill building throughout the school day and within other academic content; and 3) align supports 

for students to ensure seamless transition from universal programming to targeted supports for 

those with more intense needs (CASELb, 2016). 

The Collaborative for Academic, Social, and Emotional Learning (CASEL) is conducting a 

technical assistance and support project for SEL implementation with ten large urban school 

districts across the nation. In an evaluation of that project, researchers found gains in school 

climate; improvement in third graders’ social and emotional competence; improved GPA; and 

reduced discipline incidents (Kendziora & Yoder, 2016).  Early conclusions from this work 

indicate that districts need to make SEL an explicit priority at the systemic level to see change. 

CASEL recommends a process for implementation of district-wide SEL that begins with a 

comprehensive needs assessment and visioning process.   

Local Context 

Wheatland-Chili Central School District (WCCSD) is aware of the research behind and national 

interest in SEL and has made a commitment to implementing SEL district-wide. Although the 

district is interested in supporting the social and emotional skill development of all students, a 

changing student population has created a sense of urgency. More specifically, WCCSD serves 

more families and students affected by trauma and coping with the associated behavioral and 

social and emotional needs than it did ten years ago. The district has 663 students, of whom 38% 

receive free or reduced lunch. The student population is 78% White, 2% Multi-racial, 15% 

Black, 3% Hispanic, and 2% Asian. There are 36 students (5%) with disabilities in grades 3-8 

who did not achieve annual yearly progress as required by the New York State Education 

Department in math.  This resulted in a designation of the District as a Focus District.   

WCCSD sees district-wide SEL as an important strategy for addressing the needs of the entire 

student population as well as those with greater needs. In the winter and spring of 2017 with 

funding from the Greater Rochester Health Foundation, the district partnered with the Children’s 

Institute to conduct a comprehensive SEL needs assessment and planning process. In the 

following report, we share our methods and findings from this process as well as several 

conclusions and recommendations for next steps based on our findings. 
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Methods  

 

In order to conduct a comprehensive needs assessment, Children’s Institute identified key 

stakeholder groups from across the school district community, including: 

 District level staff 

 Building administrators 

 Teachers 

 School health and mental health staff 

 Parents 

 Students 

 School Board members 

 Non-teaching staff 

 

We then developed interview and focus group protocols (see Appendix A and B) which included 

questions for each stakeholder group and focused on core themes for the needs assessment. 

Members of the district leadership team reviewed the protocols and made suggested changes 

before they were finalized. Although the protocols were customized depending on the role of 

those being interviewed, all protocols captured the following core themes: 

 Definition of social and emotional learning 

 Vision for district- and school-wide SEL and for their role in the process 

 Student strengths and needs 

 Existing strategies  

 Training and professional development needs 

 

Children’s Institute worked with the district to coordinate and schedule one-on-one interviews or 

focus groups with each of the six stakeholder groups during the months of February and March, 

2017.  In total, Children’s Institute staff conducted 13 interviews and 7 focus groups. All of these 

were recorded and transcribed for thematic analysis. Our team then analyzed the transcripts by 

the thematic areas listed earlier and identified areas of agreement as well as outlying opinions. 

Preliminary findings were shared with staff at both the elementary and middle/high schools 

during staff meetings in February and with the district leadership team in early April.  
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Findings  

This section includes key findings from the focus groups and interviews including themes and 

areas of agreement. Outliers or differing opinions are shared if they offer particularly useful 

contrast to the majority view or if they illuminate an interesting thought for consideration. In 

order to protect confidentiality of interview and focus group participants, specific names or roles 

are not provided, however, views of certain groups are shared, particularly if they differ. In all 

cases, illustrative quotes are provided to contextualize key points. 

 

Definitions/Understanding of SEL 

Definitions and understanding of SEL varied widely among respondents. The only thing that was 

clear is that there is no shared definition. Definitions of SEL fell into a few main categories: 

 Many respondents reported that they thought of SEL as anything that did not have to 

do with academics in a school. For example, one person said “For me it’s [SEL] like the 

whole child, I always get visions of the whole child when I think of social emotional that 

lays the foundation for their academic work.”  

 Others believed SEL to be a strategy for working with high needs children. One 

respondent stated that SEL is “Just a child that has difficulty in a social environment 

acting the way they should act, maybe following directions they just don’t know how to 

do that.” Another likened SEL to “meeting the needs of diverse learners.”  

 Still others thought of it as generally social and interpersonal skills. For example, one 

person commented “I think it has to do with…not the traditional pencil and paper 

assessment type things but the actual learning that occurs on how to interact with others 

in order to be a contributing member of society.  So those things that are learned, coping 

skills, …interpersonal skills.”   

 Only a handful of people, mostly those at the district leadership level, talked of SEL as a 

process for teaching children social and emotional skills and competencies.  One 

teacher did note “I’m beginning to feel that that’s something that we as teachers need to 

explicitly teach them almost like we teach them the daily five first thing in the year.”   

 

Vision 

As with the definition of SEL, there was not one clear vision among respondents for what 

implementation of an SEL initiative should look like.  We asked about both district and school-

wide support for social and emotional development of all respondents.  Many were mixed on 

what role the district should play and who should be driving the effort: 

 Some wanted to see the district taking a proactive approach to supporting social and 

emotional needs.  One respondent commented “When I think of the curriculum or 

whatever, I think we have to start with the strength base instead of always focusing on 

the negative behavior.”  

 Others wanted to be sure that SEL is a core part of what happens in school and not an 

add on. One person said “I think that it has to be embedded, it can’t just be this thing 

that we do, okay kids it’s time to talk about social emotional learning….I think we just 

need that common language and common practice.” Another stated that the district 

should be “acknowledging that social emotional learning is not a buzz…it really is what 
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we all need to do as educators each and every day to help impart the skills necessary 

with our children to have an effect of educational environment.”   

 Some said it was the district’s role to simply support the teachers in their efforts to 

address students’ social and emotional needs, saying “I think they [the district] need to 

realize to support the teachers too” and “there’ve been some days where… there was no 

one there to help and I leave at the end of the day feeling like a real crappy teacher, … 

you know it’s out of your control and you realize the kid can’t help what’s going on and 

you’ve tried everything you can but still when nobody answers the phone, nobody is 

there to help, or nobody is there to say I understand you had a bad day…it’s draining.”  

 There were also mixed views on where SEL fit in the district in terms of grade level 

and the classroom. For example, one parent said “I think at the elementary level where 

the kids are together all day, I think there definitely should be something in that social 

emotional/life skills training in the classroom.  But I think once they get to 7th grade and 

beyond where they’re not in a dedicated classroom I wouldn’t necessarily see that 

happening.” In contrast, one of the high school staff members said of SEL “it’s part of 

the social determinant learning so it should be as important as some of the academics.”   

 

Student and School Strengths and Needs 

Interview and focus group respondents were asked to comment on both student strengths and 

needs.  Although the questions focused on students, when asked about strengths, many 

respondents talked about the size of the school community. Students, staff, and family members 

alike referenced this strength saying that the school community is close, caring, supportive, 

and loyal. For example, one student commented “I like the sense of the tight knit community 

feeling and how it’s easy to have close relationships, like one on one with your teachers and the 

feeling of you know everyone.” Similarly, an adult respondent noted “Well I think being a small 

district I think there are a lot of strengths in the fact that there are opportunities for what would 

be real true connections between the students…and I think there are many teachers that do have 

strong relationships with students…It’s really great to see how many of the adults in the building 

know the kids by name, have a conversation with them, you know have that kind of personal 

interaction with them.”  And finally one parent said “I think my children have genuinely enjoyed, 

I mean there were certainly moments where they didn’t but for the most part I think they’re 

genuinely happy here.”  

 

Adult perceptions 

When prompted to talk specifically about students’ strengths in the district, adults consistently 

referred to students’ compassion and empathy. For example, one individual stated “I think 

that’s the greatest asset of our students is that they really kind of reach out to each other and 

they know each other.” Another said “the kids here seem to make good social emotional 

connections with each other.” Respondents noted that while many students may be experiencing 

internal behavioral struggles, almost all students are able to demonstrate compassion and 

understanding for one another. Multiple respondents specifically stated that some of their most 

challenging students for personal behavior were the most responsive to the needs of their peers. 

In addition, staff members across buildings also reported low levels of bullying or student 

ostracization. One parent said about her child entering the high school “he’s doing extremely 

well.  He’s been very accepted into the district. He’s bi-racial and one of the nice things is we 
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have a very diverse school district and I had no concerns at all that he was going to be one of the 

guys and he was accepted onto sports teams and there are a lot of really nice boys in his grade 

for him to associate with and he’s thriving.” 

In general adults grouped student needs into the areas of self-management, social awareness, and 

responsible decision making. At the high school level, that translated into problems with 

substance abuse, anxiety, goal-oriented planning, and self-regulation or “coping”. Staff also 

noted that there are students who appear, at a surface level, to be very successful, but who have 

hidden emotional needs and are at risk. For example, staff talked about how “there’s so much 

self-medication [i.e., drug and alcohol use] going on because of the social emotional issues” and 

how “they might have these crises at home and just be in survival mode a lot.”  

At the elementary level, students were described as struggling with impulse control, 

emotional regulation, and communication. Multiple respondents described students’ inability 

to communicate with peers and navigate social settings as well as inability to communicate with 

adults to express needs and wants and calm down when they are upset. These barriers to 

communication lead students to become frustrated and ultimately to students “popping” in class. 

One respondent characterized students at the elementary school this way: “Students are coming 

to school with real anger concerns, high levels of anger talking about bombing the school, 

threatening harm to people, even physical contact, stuff like that.” We also heard a lot about 

students just not listening to staff – walking out of class, walking out of the school, being 

destructive to property in the classroom, and disrespecting rules were all noted behaviors.  This 

has affected the overall climate for some grades.  One parent noted “My 3rd grader is miserable, 

her classroom has had numerous evacuations this year, she’s stressed out, she’s being bullied, 

it’s been a constant throughout the entire school year.” 

 

Student perceptions 

In many ways, student perceptions mirrored what the adults in the school community saw as 

areas of strength and need, with a few exceptions. As we noted earlier, students view themselves 

as a tight-knit community where people may have conflicts with individuals, but are overall 

very loyal and protective. Students also have a generally positive view of the teaching staff 

saying for example that “the teachers are all great here, they’re not that mean, everyone is nice” 

and “the teachers try their best to make us feel at home.” 

When it came to challenges, students typically acknowledged the same types of issues (e.g., 

misbehavior, classroom disruptions, anger management) that adults cited, but attributed them to 

specific students and saw them as very compartmentalized. Rather than creating a school climate 

of tension or crisis, students noted that there were a few challenging peers, but in general 

saw their environment as very normal. For example, when asked about bullying, one student 

said, No, I don’t see bullying, I see like somebody that might have said something to someone 

else and then they have their own personal problem. I don’t see bullying at all in general.  Just 

like picking on friends or just two people that actually just hate each other.” 

However, students at the high school level also acknowledged a tendency for student 

behaviors to peak when there is stress in the environment. They unanimously agreed that 

during testing weeks, the school climate becomes toxic. One student stated “I think the stress 

level of people in this school can be very high like major midterm week like I had so many 

breakdowns like my stress level was like over the roof.” Another noted that the introduction of 
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the Common Core has had an impact on student stress levels because it has added to the overall 

stress in the school environment. “When teachers speak out loud about we’re behind on this, or 

we’re behind this many days it’s stressful to me…I know a lot of it has to do with common core 

now and sometimes teachers don’t know how many days to spend on it or what’s going to be on 

the test, but I just think when being behind on the curriculum and being vocal about it is stressful 

to the students.”  

 

At the elementary level, students talked about fighting amongst students and students talking 

back to or not respecting the teacher as the two biggest challenges. For example, one student 

said “There’s been a lot of fights in my class. Like there’s people in my class that don’t care 

about like anything the teacher says…I think probably the biggest part of this is that some of the 

teachers don’t give that much thought into it, but then there’s just like some people take 

advantage of these teachers who are a little bit nicer and then they just start fighting and there’s 

like nothing you can do about it.” 

 

Current Strategies 

In order to better understand the present needs, we asked respondents to talk about current 

strategies related to SEL in order to identify what is working and should be built upon as well as 

areas for improvement.  In this section we identify the three key strategies cited by staff and 

provide feedback on how well each is functioning.  

 

Wildcat Ways 

Staff generally support the Wildcat Ways and see it as a successful tool which provides 

teachers with a resource document to guide student behavior. However, there are mixed feelings 

about its implementation at this time.  

Generally, Wildcat Ways is more popular at the elementary level than the high school level 

and it is seen as more realistic for elementary school students.  For example, at the high school 

level, we heard concern about the idea of incentives for good behavior - “I just don’t think 

that’s good because it’s make students think that in order to do anything in life like you’re going 

to get rewarded, that’s not how it’s going to work.” Students agreed with this sentiment, saying 

“I think they’re a good base and it’s not a bad idea…I know the rewards are sometimes that 

somebody might do something good, but these are things that people should already be doing so 

I don’t think it should be rewarded.  I think all the kids who have never done anything wrong and 

they never have gotten punished so when they do something good it goes unnoticed because they 

never do anything bad.  So then all the bad kids who then do something good that they should 

have already been doing they get rewarded.” Students seemed to prefer positive teacher 

attention and acknowledgement through conversation. There was also some concern among staff 

that the framework was unrealistic for students or that they would not take it seriously. 

In contrast, at the elementary level, teachers said that the Wildcat Ways is “a powerful thing” 

and said they liked having “a common language and things you could go back to.” But they also 

felt “that the matrix is overwhelming” and only work “when you kind of break it down and 

chunk it up for them so they understand it.” Students at the elementary level were able to refer to 

behaviors listed in the Wildcat Ways and noticed when other students broke those behaviors. 

They seemed to be familiar with the behaviors that are expected of them. These students also 
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noted the prevalence of the Wildcat Ways, commenting “… there are Wildcat Ways and we 

usually have posters all over the place.” Students expressed concern, however, about the 

Wildcat Ways’ suggestion that they tell a teacher if something happens.  Many expressed general 

concern that a lot of bad behaviors happen when teachers are not looking and are concerned that 

they would get in trouble if they tell on another student – e.g., “Some people are actually scared 

that they’ll get in trouble themselves if they tell them that they did something and it was 

something that they weren’t supposed to do.” 

 

Olweus Bullying Program 

As with many of the topics covered during focus groups and interviews, there were mixed 

feelings expressed about the Olweus Bullying program. Again, there was generally a more 

favorable view of the program at the elementary level.  Staff expressed satisfaction with some 

aspects of the program and reported that it had promise even if it didn’t work with all students.  

For example, one staff member commented “I think it depends on the group and I think some 

kids are able to share quite openly and honestly like how they feel about certain topics and 

situations that they’re asked to talk about.” Another noted “for some kids it seems to be working 

and they like it and others I think could care less.”   

At the high school level there was less interest or support for the program. At that level, there 

were concerns about how seriously the staff, students, and the administration take the program.  

For example, one teacher commented “It’s well-intentioned but…it’s sporadic…it’s not taken 

that seriously I don’t feel. You know, it’s canceled on a regular basis. It was supposed to be 

engrained in our culture every other week and it’s nah we’re not going to do it this week, well 

this came up this week and it doesn’t happen probably only once a month.” Another noted that 

“The kids don’t respond to that, they think it’s a joke, they don’t buy into it.” They also had 

concerns about its level of depth and their ability to have meaningful conversations in 25 

minutes. One staff member noted “A lot of the lessons are redundant” and another said: “it’s like 

be respectful in class, yeah like it’s sort of surface level and yeah it doesn’t really sort of dig into 

some of these thing.”   

  

Student Support Center/Student Behavioral Assistant Position 

The student support center raised mixed feelings across all respondents. Many feel that it is a 

valuable resource and that opening it to all students, rather than previously making it available to 

only special needs students, has been a net positive. Staff members see value in this type of 

model and teachers appreciate having it as a way to re-direct students in need or at risk of 

disrupting class. One staff member at the high school level was very impressed with the model, 

stating “I feel the district has done a great job of that because it allows students to come down 

and resolve issues they have with each other, it allows students to come down and talk about 

issues they have with the teacher and then we can repair that relationship.” Another at the 

elementary level said “I mean I think our district is really good at that… Other districts don’t 

have this position as a floating SBA to be able to kind of deal with the more frequent flyers, kids 

who are more needy emotionally and behaviorally.  So I think that’s a great thing and I love this 

district for that, I think that’s just a huge piece.”   

However, other staff members see the student support center as a reward for bad behavior 

and worry that students see it as a way to get out of class. One adult described his perception of 
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the student thought process as “this is what happens if I misbehave I get to go to this room and 

play basketball a little bit…” The same teacher saw this as creating a difficult pattern between 

teachers and students because students believe that they can act up and get sent out of the room 

and “So when I didn’t go with that and I didn’t want them to be gone all the time that’s when 

things got tough.” In general there was a strong concern among staff at both buildings that the 

way discipline is being handled is leading students to perceive being sent to the office or to the 

support center as a positive experience.   

 

Staff/Training Needs 

A final set of questions asked staff about their needs for and interest in training.  The goal of 

these questions was to better understand what staff feel are the gaps in their knowledge and how 

they prefer to receive training in order to make recommendations.  This section describes content 

and format preferences. 

 

Content 

Universally, non-teaching and teaching staff agree that they are experiencing student behaviors 

which are entirely new. For this reason, many staff expressed interest in more training on why 

the student population has changed and how to manage it. Specifically, staff said they have 

used up their “bag of tricks” and are out of ideas for how to handle challenging behavior. They 

expressed interest in additional support and training for what to do next. In reflecting on this 

issue, one respondent noted, “I’ve had a lot of conversations that teachers don’t go to school to 

learn how to support these needs that we see and that are rising and are significant, and I think a 

lot of crisis would be avoided, de-escalated, all of the above on a classroom management level if 

those things were provided and supported, and encouraged.” 

Students chimed in on this issue as well, saying teachers need to know how to cope with difficult 

students – “Teachers should be prepped on how to handle a situation when it comes up, like if a 

student has an outburst, like angry outburst, they get pressured and they need to know what to 

say and what not to say and then how they should handle it instead of just giving a referral.”  

Overall, when asked about training, however, staff seemed more interested in the overall 

approach to addressing challenging behavior and social and emotional needs than in one-

shot trainings or workshops.  There was a general sentiment that staff meeting presentations 

are not effective and that they want the district to create a plan with strategies, and implement 

them on a K-12 basis, consistently grading content up as children age. Adults in the district crave 

consistency, stating “I think we should have a common language, I think we should have a 

standard practice, a standard way to review and reflect like how that practice has been 

implemented.” And “if you’re going to initiate something, follow it through and it’s for multi-

year and really improve upon it, don’t give us something new every other year.” 

 

Format 

In general, staff members want more information and training to better do their jobs.  However, 

staff said they were not particularly interested in additional workshops and trainings.  Some said 

they have already had a lot of these types of presentations and really need more concrete and 

hands on strategies and coaching rather than traditional trainings.  For example, one staff 
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member commented, “I want somebody to come in, I want to watch it being done the proper way 

like then I know what the expectation is for me because that’s not something I have any training 

in.  I don’t have a school psychology degree, I don’t know the best way to teach all these lessons 

about social emotional well-being, so I can watch it happen, show me the first year and then I 

can take it over from there because then I know what it should look like, I know what it should 

sound like instead of watching a PowerPoint on how to do it.” 

Others said it is more about the timing of workshops.  Having them at the end of the work day 

or as part of faculty meetings is not conducive to real learning. One staff member explained 

it this way “I feel it’s exhausting for most people to do it at the end of the day and this is what 

you’re doing and okay an extended faculty meeting because I know that there’s been 

opportunities that people want to take and we can’t do those because they’re during the day and 

we have no subs and I just feel it’s just too much work.” Finally, some staff expressed concern 

that the full faculty meetings, particularly at the high school level, are not as effective as they 

could be. Staff do not necessarily know each other and may not be on the same page about their 

willingness to engage in new strategies or activities. Instead, they suggest a small group 

approach to learning new strategies that can take place during the day with provided release 

time.   

Although staff do not think faculty meetings are the best avenue for learning, they also do not 

want to come to extra professional development outside of work hours. This may stem from the 

current feelings of exhaustion, but in general, they prefer professional development to take 

place during work hours, preferably as release time or on days when the students are not at 

school.  

 

Opportunities and Barriers to Change 

Opportunities 

Although there was frustration in much of what staff expressed, there were many anecdotes of 

support and positive feeling that are worth noting. Positive feelings seemed to come in a few key 

areas: 

 Agreement and understanding that the administration is trying to address 

challenges. Many staff expressed an understanding and appreciation that the 

administration is working hard to support them, and said their challenges are not the 

result of administrative negligence. Specifically, one staff member commented that “It’s 

a really good administration here, really, really good.  We may not have all the training 

we need but no kid gets forgotten.” Another staff member, commenting on an 

administrator, described a specific incident where she “felt like she believed in me and I 

felt like she knew I needed something and she was there for me.”  And others said “I feel 

very, very supported by the administration…I think we’re on a good trajectory” and “I 

feel very, very supported by the administration…by pretty much everybody, you know, at 

the higher echelon of the food chain.”   

 Staff support for one another. In both schools, staff talked about how supportive staff 

members are of each other and how helpful this is as they struggle with challenging 

behavior.  For example, at the elementary level, staff talked about the buddy classrooms 

and how they have the option to send challenging students to another teacher’s room 

when they need a break.  Although cited as a band aid rather than a solution, teachers 
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appreciated having this option and the fact that their colleagues helped them out when 

they needed it. Some elementary school staff members reflected that the currently 

challenging state of the school has made them feel closer to their colleagues and more 

like a team. Others talked generally about the strength of the staff community saying 

things like “We’re a small family here, we’re a small district, we have small class sizes, 

we all know each other, we all support each other” and “…the teachers in our school are 

so fabulous and support each other and support the kids here the best way we know 

how…we just have the best little teaching staff here…” and “We rely a lot on each other, 

like I don’t think I would make it through my day without like five people…some days are 

really, really mentally challenging.” 

 

Barriers 

A few challenges came up during focus groups and interviews that are likely to serve as barriers 

to change if not addressed.  They fell into three broad categories: 

 Differing philosophies about discipline procedures. There are differing philosophies 

among the staff and administration about student discipline and how challenging 

behaviors should be handled.  As one staff person put it “I think that most people are on 

the same page with that kind of philosophy, being able to love the kids first, nurture them, 

give them, meet those needs and then focus on the other stuff….I think where we falter is 

we have two kinds of schools of thought.  We have that school and then we have the 

punitive, more negative consequence kind of based philosophy of molding children.” The 

staff who fall in the latter category referred to what they see as a lack of consistent 

follow-through for bad behavior. Representative comments include: We need “rules 

school wide for everyone with clear consequences that are followed through that it 

doesn’t matter…who calls and makes a big stink, the rules are the rules.” And “having 

set things that this is a zero tolerance issue and if you say zero tolerance it has to be 

zero.” And finally “kids can suffer a consequence and they’re not going to crumble up 

and die over it, it’s part of learning.” Respondents expressed concern about the 

consistent consequences for two different reasons. Some were frustrated by what they 

saw as too few rules and consequences because they feel students are being coddled.  

Others were concerned more that there was inconsistency, where some students are 

punished and some are not for the same infraction. They fear this leads students to feel 

the discipline is unfair. Student comments may support this view, as one student noted “it 

isn’t fair to the people who weren’t doing anything because there’s only a handful of bad 

people in the class but they make everything bad.” The concern about this was greatest at 

the elementary level, but some at the high school level did note that certain students seem 

to get away with things while others are punished.   

 

 Culture and climate among staff. Another potential barrier to implementing schoolwide 

SEL is the somewhat negative culture and climate among school staff, likely as a result of 

the challenging behavior presented by students. As noted earlier, most staff reported that 

they appreciate their colleagues and the administration’s efforts, but still feel frustrated 

and overwhelmed.  One teacher noted how this frustration can affect morale and the 

school climate, saying “if you have a faculty that’s not as cohesive and isn’t as engaged 

to each other, that trickles down to the students as well, you know.” Staff felt this could 

be mitigated by opportunities to grow their own skills, to bond with their colleagues, and 
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to feel more supported by administration. One teacher explained that ““we could 

probably use some social emotional stuff overall, like faculty/staff wise, I mean not that 

we’re here for that, but that affects the way we are with kids too.” Another said it is the 

small things that matter, noting “just something as simple as having some food on the last 

Friday of the month, it gets people a little bit fired up to be here. It puts them in a good 

mood ‘cause their belly is full.”  

 

 Perceived lack of time and initiative fatigue. A final challenge that may hinder efforts 

at change if not addressed is staff members’ perceived lack of time and their feelings of 

initiative fatigue. Many teachers report feeling overwhelmed, overburdened, and short on 

time. A comment from one teacher was, “we have classroom meeting times, we’ve had 

assemblies and it’s just hard time-wise in the school day, it’s very hard when there’s so 

much pressure for academics and we’re a focused district and we just have a lot going on 

too.  So it’s not that we haven’t started trying, you know, they are supposed to be having 

their classroom meetings but I just don’t know if they all have time to do that.” The 

perceived lack of time also led some teachers to express concern about taking on 

something new, like a new SEL curriculum.  They noted that if they were to take 

something new on they would need “permission to let go with some of the things, that we 

keep getting more and more things to do but we’re never getting rid of anything, we need 

to streamline our approach.” Another expressed a similar concern, saying “…when 

you’re in a math class and you have all this pressure coming down on you from 

administration and state, I feel like people get apathetic too because I’m taking on all this 

new common core, I’m taking on this, this, this, this, and now you want me to focus on 

social emotional stuff when we haven’t had training.  I’m just trying to do my job and I 

think teachers are getting really burned out on just the pressure that we have just 

academically.  So if we could have more support, more flexibility, more something…”  
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Conclusions and Recommendations 

The needs assessment process was valuable in bringing to the surface a variety of opinions, 

visions, thoughts, and potential next steps related to SEL in the Wheatland-Chili school district. 

In this section of the report, we summarize the key findings from the interviews and focus groups 

as our primary conclusions from the data collection and analysis process.  We then provide a 

series of recommendations based on those conclusions. These are based on our knowledge of the 

field and other districts, but are certainly meant to be tailored and adjusted to fit the needs and 

goals of WCCSD.  

 

Conclusions 

Based on the data we collected and the findings presented in the previous section, our primary 

conclusions are as follows: 

  

 The cohesiveness and sense of community at both schools are strengths to build 

upon. As the district moves forward in its SEL efforts, building on the feelings of 

community, cohesiveness, and camaraderie among staff will be important. For the most 

part, staff feel the administration is on the right track and feel supported by their 

colleagues. That sense of community among staff is a big asset that can support the 

district’s goals. 

 

 Students are generally happy. The student focus groups, while only a sample, did not 

reveal the wide-spread discontent that some staff fear. Rather, they spoke of a generally 

happy student body that experiences the typical conflicts of students everywhere.  There 

was some mention of the problems staff identified (e.g., bad behavior), but it was not 

expressed as a major concern. Although the problems are very real, it is important to hear 

that students may not be suffering as much as staff fear. 

 

 There is not a clear understanding of or vision for SEL. Understanding of SEL varied 

across respondents. For the most part, staff (especially support staff) tended to focus on 

the more difficult students or those with behavior problems and saw SEL as an 

opportunity to manage those children. Administration and the mental health staff were 

more clear about their understanding of SEL as a school-wide strategy to help children 

develop key skills. Across all respondents, there did not seem to be a vision for what a 

district-wide approach to SEL would look like or how it could be rolled out.   

 

 Current strategies are promising but need to be implemented more consistently. The 

district has a variety of approaches in place that have some traction and history and 

should be built upon rather than abandoned.  The Wildcat Ways and the Olweus Bullying 

program have support from some, but were criticized by others.  The main concern staff 

expressed was lack of consistency and difficulty with implementing the programs at the 

high school level. Rather than reduce or eliminate these programs, it appears there would 

be support for applying them more consistently. However, in order for that to be 

effective, there would need to be some work at the high school level to  improve 

ownership and buy-in among teachers who see the two programs as inappropriate for that 

age level. 
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 Differing philosophies about discipline is affecting the school climate. In general, the 

challenging behaviors at the elementary level have taken a toll on staff morale. There are 

clearly two camps of staff – those who feel discipline should be more focused on 

consistent consequences and zero tolerance policies and those who agree with a more 

adaptive approach based on individual student needs. Those in the former category 

seemed to blame most of the challenges at the school on this inconsistency and may not 

be able to move forward with an approach to SEL until their concerns have been 

addressed.  

 

 Staff are eager for more training and knowledge but may need alternative 

approaches to getting it. Staff indicated a feeling of not knowing what to do or how to 

handle challenging behavior among some of the “new” students who have entered the 

district in recent years. They were eager to have more training or better understand what 

steps to take.  Most were not interested in short workshops and presentations, however, 

instead stating a preference for coaching, consultation, and hands-on professional 

development. At the high school level there was some indication that the size of the staff 

is not conducive to full group learning and that smaller groups would be more effective.  

 

 Staff need clear and consistent communication about importance of SEL. Generally, 

there were concerns about communication among the district. Some staff said they did 

not know where to focus because they were being asked to do so many things and felt 

burned out by too many initiatives. Others expressed concern about having enough time 

to add a new program or activity to their classroom. Staff indicated that they may be open 

to school-wide SEL as an approach if they a) are given permission to take the time to do 

the work in their classrooms; and b) it was embraced district-wide as a priority and not as 

an add-on. 

 

Recommendations 

 
Based on the conclusions from the needs assessment data collection, our team recommends a 

gradual roll out of district-wide SEL that builds upon the districts strengths and addresses key 

challenges. Our recommendations are based on experience with other school districts as well as 

best practices gleaned from the research and other practice initiatives. 

   

 Create a district-wide SEL team with elementary school and middle/high school 

subgroups. In order for SEL to be embraced by all members of the school community, a 

representative group must be involved in creating the vision, identifying strategies and 

curriculum, planning the roll out, and sharing information with staff. This group should 

include all key stakeholder groups in the district, including teachers, mental and physical 

health staff, administration, clerical and support staff, bus drivers, and para 

educators/teaching assistants. If possible, it may be beneficial to repurpose or revive the 

group that developed the district’s Commitments, or those who were involved in the 

development of the Wildcat Ways matrix.  That group has already been thinking about 

systemic change and social and emotional supports for children. It is essential that this 
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group include both “naysayers” and “champions”, particularly those with high levels of 

influence over their peers. 

 

 Develop a shared vision for district-wide SEL.  Because there was no clear definition 

of and vision for SEL in the district, it will be important for the SEL team to engage in a 

visioning process.  This will help to ensure that all aspects of the work are aligned and 

coordinated to serve common goals. The district already has a tremendous number of 

initiatives and activities in place. Organizing those efforts under a common umbrella will 

help to ensure that the strategies are effective rather than haphazard.  A common vision 

may also help to address staff concerns about consistency and communication.   

 

 Focus on adults first. Although it may seem counterintuitive, when the challenges are 

with students, focusing on the adults in the school community first may ultimately make 

efforts to improve supports for students more effective.  Staff expressed feelings of 

frustration, fatigue, burnout, and lack of support. We recommend the district think about 

ways to help staff feel more supported. Several staff mentioned small things, like 

community building activities, as one way to help them feel supported. Others mentioned 

needing short breaks during the day.  Some just wanted to be acknowledged for how hard 

it has been to work with students. The elementary school has begun some of this work 

through staff recognition at faculty meetings.  It may be beneficial to continue and grow 

those efforts by things like hosting monthly or bi-monthly teacher luncheons or post work 

potlucks, creating 5-minute mindfulness breaks for teachers during the day (e.g., some 

districts do this by reorganizing how students are brought down to lunch, specials, or 

recess), or having the principal or superintendent write personalized thank you notes to 

staff who excel in some way.   

 

In addition to staff support, we recommend putting a training plan into place for adults at 

all levels to address social-emotional learning’s definition, importance, practices, 

integration into classroom and school environments, and impact. This work has already 

begun through the district’s partnership with the University of Rochester Medical Center 

to train staff on de-escalation techniques and crisis management. Another round of 

training and consultation may need to focus on how teachers can incorporate universal 

SEL strategies into their classrooms.  

 

 Re-visit the district Code of Conduct. This strategy is already in the works and is a 

critical component to moving forward with SEL.  Rather than seeing it as a separate 

initiative, consider having the SEL team engage in the review and make sure that the 

district’s vision for social emotional learning is a central feature of the revised code.  

Many staff expressed frustration about the way discipline is being handled.  Reviewing 

the code of conduct in light of the overarching plan for how the schools will address 

discipline, support positive behavior, manage conflict, and foster the development of 

social and emotional skills is essential.  

 

 Create a tiered menu of strategies that support the SEL vision and roll them out 

over 3 years.  Because there are many activities and strategies in place already, we 

recommend that the SEL team explore existing programs and strategies, consider new 

ones, and place all strategies into a tiered menu of supports that align with the SEL 
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vision.  In this way, strategies can become more intentional and each staff member can 

have a better understanding of their role in supporting social and emotional development. 

Appendix C contains a list of existing activities and strategies in place in the district as 

well as examples of activities being used in other districts.  This list is categorized by 

tiers and provides a picture of the variety of things already in place as well as highlights 

where there might be gaps. This matrix could be a launching point for the planning team. 

In addition, Appendix D contains a suggested timeline for how the district may want to 

roll out next steps, with an emphasis on adults and broad strategies first and program 

selection and implementation second.   

 

The Children’s Institute team recognizes that this work is not easy and that not every suggestion 

presented here may be feasible or appropriate for the district. These suggestions are based on the 

data from your staff as well as experience with other districts. Ultimately, however, the key to 

successful SEL implementation is engagement and buy-in from the entire school community, 

commitment from leadership, and time. As the district progresses, it will be important to take 

these recommendations in their intended spirit – as suggestions to be tweaked,  customized, and 

reworked to meet the needs of the faculty and staff of Wheatland-Chili Central School District.
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Appendix A: Interview Protocol 

 

Definition 

1. When you hear the term “social and emotional learning” or SEL, what does that 

mean to you?  

 

2. What would district-wide social and emotional learning look like? 

 

3. How would you describe a school or classroom that is engaged in social and 

emotional learning? 

 

4. When you hear the term “crisis,” what does it mean to you?  What other terms do 

you associate with crisis? 

Vision 

 

5. What role, if any, do you feel the district should play in supporting social and 

emotional development amongst its students? (if none, move to question 6) 

 

6. In what ways is the district currently fulfilling that role?  What would you like to see 

the district doing differently? 

 

7. What role, if any, should or does the district play in addressing crisis and post crisis 

management? 

 

8. What role, if any, do you feel you (or your department) should play in supporting 

social and emotional development amongst students? (if none, move to question 8) 

 

9. In what ways do you feel you are fulfilling that role?  

 

Needs of Students 

 

10. What do you see as the biggest social and emotional needs of students in this 

district? 

 

11. What strengths do you see among students? What challenges do you see related to 

social and emotional development?  

 

12. How does social and emotional health of the students affect the school climate or the 

classroom? 

 

Current Practices/Strategies 

 

13. What activities does the district currently engage in that you would say support 

social and emotional development? 

a. Probe for things like PBIS, Restorative practices, tier 2 and 3 interventions, 

behavior supports or behavior management, alternatives to suspension, morning 
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meetings, bullying prevention programs, mindfulness, social skills training, 

conflict resolution 

 

14. What do you think has been successful?  Why? Which strategies would you like to 

see more of? 

 

15. What do you think has not been successful?  Why?  What strategies would you like 

to see less of? 

 

16. What practices or strategies are currently in place to transition students back into 

the building after a crisis?   

 

Training/Professional Development 

 

17. What training or professional development has the district provided related to 

supporting social and emotional health? 

 

18. Tell me more about the training and professional development that is offered –  

a. When does training or professional development take place?   

b. What is the format?   

c. Who (e.g., what roles) typically attends? 

d. Who conducts the training? 

 

19. What professional development do you think the district should offer related to 

supporting social and emotional development and learning? 

a. Who needs training? 

b. What should the topics be? 

c. What format do you prefer – for example, online, in person, small group, large 

group, short, long, etc.? 
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Appendix B: Focus Group Protocol 

 

Definition 

 

1. When you hear the term “social and emotional learning” or SEL, what does that 

mean to you?  

 

2. How would you describe a school or classroom that is engaged in social and 

emotional learning? 

 

Vision 

 

3. What role, if any, do you feel the district should play in supporting social and 

emotional development amongst its students? (if none, move to question 6) 

 

4. In what ways is the district currently fulfilling that role?  What would you like to see 

the district doing differently? 

 

5. What role, if any, do you feel you personally should play in supporting social and 

emotional development amongst students?  

 

Needs of Students 

 

6. What do you see as the biggest social and emotional needs of students at your 

school? What strengths do you see among students?  

 

7. How does social and emotional health of the students affect the school climate or the 

classroom? 

 

Current Practices/Strategies 

 

8. What activities does your school currently engage in that you would say support 

social and emotional development of students? 

 

9. What do you think has been successful?  Why? Which strategies would you like to 

see more of? 

 

10. What do you think has not been successful?  Why?  What strategies would you like 

to see less of? 

 

Training/Professional Development 

 

11. What training or professional development do you feel you need to better support 

social and emotional development of your students?   
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Appendix C: Tiered Matrix of Services and Supports 

 

Student Services and Supports 
 

 
Wheatland-Chili Ideas/Other Schools and Districts 

TJ Connor MS/HS  

Tier 

1 

 Wildcat Ways 

 Olweus 

 Assemblies 

 Weekly lessons 

 Calm down corners 

 Mindfulness, breathing 

 Feelings chart in 

student support center 

 SSC broken into 4 

corners 

o Yoga 

o Quiet Activity 

o Work 

o De-escalation 

 Lunch buddies (5+K) 

and assembly buddies 

 Birthday pencils 

 Pictures for Wildcat 

Ways 

 School counselor 

interns teaching 

development asset 

lessons - spring 

 

 Wildcat Ways 

 Olweus 

o Assemblies 

o Bi-monthly lessons 

 2:15-3:00 every day is advisory 

period –teachers have to stay but 

students optional, classroom help, 

interpersonal help. 

 Community services – part of 

extracurricular clubs (Nat. Honor 

Soc. Student Council) 

 Student council, principal’s panel, 

superintendent’s panel 

 Faculty v. student mat ball 

 Some teachers doing self-

assessment for students, quarterly 

 Andrea meets w/ every student 9-

12 to plan for next year 

 6th, 9th grade orientations 

 SMART goals in 6th grade 

(learning style) 

 Citizenship in health 

 Digital citizenship 

 8th grade culmination activity 

 Buddies – at least monthly meetings (Grades 3-5 paired with 

K-2; Juniors/seniors paired with entering 9th graders; HS 

students paired with elementary) 

 Community service/service learning (e.g., community 

garden, service to veterans or active duty, visits to senior 

living home, projects to better school) 

 Daily morning meeting (Elementary) or advisories (high 

school) 

 Middle school and high school orientation programs 

designed and led by upper classmen 

 Classroom compacts/social contract (everyone signs) 

 SEL curriculum 

 SEL teaching practices  

 Incorporating SEL into academic instruction 

 Feelings charts (elementary) 

 Student choice/leadership/voice (electives, student council, 

choose theme) 

 Classroom calm down corners 

 Five minute stretch breaks 

 Mindfulness/breathing  

 Yoga 

 Home/child activities 

 SEL Theme of the month – assemblies, announcements, 

murals, artwork, bulletin boards 
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Wheatland-Chili Ideas/Other Schools and Districts 

TJ Connor MS/HS  

 Wildcat Ways Post cards home 

(weekly) 

 Naviance – support tool 

 Reorganizing the school schedule to have block for SEL 

time 

 SE section on report card 

 High interest afterschool clubs/enrichment 

 Safe Rider program for bus – training for students in how to 

be respectful on bus (co-riders for beginning of year, parent 

volunteers) 

 Child self-assessments of effort and work 

 Student goal setting/planning for coming school year 

Tier 

2 

 SBAs 

 Student support center 

 “breaks” for some 

students 

 Primary Project 

(starting 2017-18) 

 Therapeutic crisis 

intervention 

 URMC consultation 

(emotional regulation 

overview) 

 Teacher 1:1s 

 Lunch bunch (SW) 

o Soft skills 

 SBAs 

 Student support center 

 Take-5 breaks 

 Student Support Team (SST) 

referral 

 Check in-Check out (CICO) 

 Therapeutic crisis intervention 

 Grade level team meetings 

 Social skills groups 

 Beginning restorative practices 

 Student contracts w/ students who 

have attendance/behavior 

challenges 

 Lunch bunch – social interaction groups 

 Peer mediation/peer juries 

 Social skills groups 

 Restorative practices 

 Alternatives to suspension 

 Student-centered discipline – logical consequences and 

student comes up with consequence 

o Cause a disruption, apologize to class and explain why 

wrong 

o Disrespectful to teacher, write apology letter 

o Break something, fix it or replace it 

o Violate trust, repair trust 

o Make a mess, clean it up 

 Peace Circles 

 Student mentors (HS level) 

 Create student support teams/data use team to discuss how 

to handle specific cases, deal with reentry when student 

suspended, etc. 

 Community volunteer mentors 
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Wheatland-Chili Ideas/Other Schools and Districts 

TJ Connor MS/HS  

Tier 

3 

 Individual assessment 

 URMC consultation 

 Individual plans (safety 

plans, reentry plans) 

 FBAs/BIP 

 Outside referrals for 

services 

 CBO’s coming in to 

work w/ student 

 Individual assessment 

 Cognitive behavior therapy 

 FBA/BIP 

 Behavior contracts  

 Safety contracts/reentry contracts 

 Referrals to outside CBO’s 

 Faculty/staff mentors 

 Individual behavior coaches 

 Individual support plan 

 Referrals to outside resources 

 Behavioral health clinic 
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Professional Development/Staff Capacity Building 
 

Wheatland-Chili Ideas/Other Schools and Districts 

TJ Connor MS/HS  

 Dysregulation/regulation 

(“flipped lid”) 

 Fostering resilient learning 

 Therapeutic crisis intervention 

 SEL overview 

 Therapeutic crisis intervention 

 SEL overview 

 Scholarly behaviors (Mike 

Mantose?) 

 Training in specific SEL curriculum 

 Training in SEL teaching practices – self-

assessment tool, training in teaching practices 

 Training in how to incorporate SEL into classroom 

– e.g., training in how to incorporate SEL into 

literacy 

 Use of data/assessment to make decisions about 

SEL – school climate survey, student SE skills 

assessment, monitoring behavior incidents, etc.  

 Training on student centered discipline (as part of 

comprehensive approach) 

 Mindfulness for teachers 
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Appendix D: Suggested Timeline and Implementation Plan 

 

Task/Step Spring 2017 
Summer 

2017 

2017-18 

School Year 

2018-19 

School Year 

2019-20 

School Year 

Planning 

Create SEL planning team      

Create SEL vision statement      

Create timeline and implementation plan      

Planning for SEL strategy implementation      

Share plan with stakeholders      

Review/revise plan      

Consider (review, plan for) SEL program/curriculum      

Consider (review, plan for) restorative practices 

approach 
     

Assessment/Data use 

Capture baseline student data on SE skills      

Create data teams to review data and plan strategies      

Use data to screen for needs/services      

Use data to evaluate improvement      

Implement school climate survey?      

Training/PD 

Introduction to SEL teaching practices      

Crisis intervention training and coaching (with 

URMC) 
     

Introduction to incorporating SEL into academic 

content 
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Task/Step Spring 2017 
Summer 

2017 

2017-18 

School Year 

2018-19 

School Year 

2019-20 

School Year 

SEL needs-assessment and small group coaching/ 

consultation  
     

Strategies/Programming/Practices 

Review/revisit Wildcat Ways and incorporate into 

overall SEL strategy 
     

Review/revisit Olweus and incorporate into overall 

SEL strategy 
     

Implement SEL teaching practices      

Implement teacher support activities      

Implement schoolwide climate improvement 

activities 
     

Review (and revise?) code of conduct/discipline 

policies 
     

Review crisis plan (with URMC?)  ?    

Implement Primary Project      

Implement SEL curriculum/program (possibly)      

Implement restorative practices approach      

 


